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Globalisation, Lifelong Learning and
the Learning Society

» Adult education/learning: mainstream because of global
changes and as learning became more work oriented.

» To understand the learning through social context, not only
within life-world, but also within wider global context.

 Learning was defined as combination:
— Body: genetic, physical, biological
— Mind: knowledge, skills, attitudes, values, emotions, beliefs,
senses

— To Experience social situation , the perceived content of which is
then transformed into cognitively, emotively or practically
resulting in a contlnually changing person
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Lifelong learning
IN the soclal context

Theory of lifelong learning
— Interaction, relationship, life-word

— Take it for granted, disjuncture, giving meaning,
practice, take for granted again

— Bourdieu: habitus, “ social made body”, break out of
being imprisoned, Culture is not one interpretation

— Human learning transform the whole experience
through thought, action, emotion...

— Nietzsche: to be true to ourselves
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Lifelong learning in the social context

6 Lifelong learning in the social context
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Figure 1.2 The transformation of the person through learning.




Lifelong learning
IN the soclal context

» The social process of learning

— Culture and ego: internationalisation and
externalisation, Mead self, ego, inter-personal

relations
— Buber: I-thou, I-it, I-Me, change biography

— Goffman: how we want others to perceive us
— Liquid life, continue, changing,
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Lifelong learning
In the social context

8 Lifelong learning in the social context
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Figure 1.3 Socialisation — the internalisation of culture.




Lifelong learning
IN the soclal context

» Human learning within power relationships

— Relationship: asymmetrical, power, conflict,
cooperation; Power over: negative, enhance

— Foucault: learning occurs in disjunctural situations,
which is produced by the network of power relationship.

— Domination—will power, freedom

— Educational system, curriculum, power exercise,
socially reproductive, accept his lot,

— Boudieu, symbollc violence, the self is reflexwe
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Lifelong learning
IN the soclal context

» Sociological theories and learning

— Symbolic interactionism:Mead, I-thou, 1-Me,
Goffman, mirror, fluid state, give meaning to
experiences

» Learning theories: the self and the social depend on
each other; omit the power relation and emotion

— Phenomenology: Weber: meaning Is rational

choice, omit caring, emotion

2 b G N e P R | W T LT g
n's;l"'}. :':“\‘p"'rh n";f‘ :‘:\v;ﬂ,a\ “\r "‘f"‘ %ﬁa ‘,s'r‘ :‘:\*ﬁh t‘;f‘ .t\
:E;EE‘“ F*‘wﬁé&;“ FEWM‘E‘:E‘% =N - i “ilrmwﬁé;:h‘* ."I.,-— nwm}é;:h‘l. :




Lifelong learning
IN the soclal context

 Functionalism: Durkheim, organism, labour
division, individual learn how to fit into the
structures

— Learning forms are non-reflexive, fit-into is the
function—IP, behaviourism

System theory: Parsons, adaptation, goal
attainment, integration, pattern maintenance,

(AGIL)

— Learning: socialisation of a child, the internalisation of
the social values, Boudieur recognise: social and

cultural reproductlon
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Lifelong learning
IN the soclal context

» Marxist:dominant ideas, false consciousness,
morality postion Is that inequality in society Is
unacceptable, elite’s power, Gramsci, hegemony,
Nietzsche, passively learn non-reflexively,

— Marx: learning is not just to accept knowledge, values,
belief, but respond to it and do something about it.
Learning is revolutionary—demand practice and
cognition. Paul Freire, liberation education
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Lifelong learning
IN the soclal context

Critical theory: less on social structures, more on
Individual capable of being critical of these social
processes. Frankfurt School: combine Marxist,
Freudian, Weberian,

— Learning: individual is free to think critically, reflective,
Habermas, conflict theory

« Enthnomethodology: (158 R 7 75E2) reflect a
structural approach, take the daily life for granted,

— Learning non-reflective, then destroy, critically,
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Biological :
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history-graded » I'sychologic
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—> Ontogenetic Time ——3 Sociocultural
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FIGURE 1.1 Representation of how three major influences
operate in life-span development.

Source: Baltes, P. B., Lindenberger, U., & Staudinger, U. M. (1998). Life-

: i ion of &
span theory in developmental psychology. In R. M. Lerner (Ed.), Handbook FIGURE 1.3 Each person is the pl’Od uct of the interaction |
of child psychology: Vol. 1. Theoretical model of human develop

i i i ife-cycle forces.
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